SCHOOLS
FORUM

The Schools Forum met in
September and November. The
major item on the agenda of the
September meeting was
consideration of the Council’s
proposed response to the DfE
consultation on School Funding
Reforms. The Authority had prepared a very detailed and clearly argued
response to this complex document and the Forum agreed that it should be
submitted as the final document subject to a few amendments and
strengthening in a few areas, these being:






To give additional weight to the preferred Area Cost Adjustment model
To reinforce opposition to notional budgets for schools
To highlight concern over families who do not claim free school meals
To emphasise support for the service children pupil premium and the
continued need to support children of army families

ARE YOUR TOILETS
WINNERS?
School toilets are often neglected due
to lack of funding, lack of awareness,
inadequate regulations, and because
other priorities get in the way. But they
effect pupils’ health, willingness to
learn, behaviour, morale, and
attendance levels. The School Toilet
Award recognises and rewards schools
that are taking their pupils’ health
seriously by caring for their toilets and
providing easy access. www.bogstandard.org
This is a reprint of an article from
‘Governing Matters’, published by the
National Governors’ Association

Two items on the November agenda were on Targeted Support Funding for Schools and an update on the 2010-11
School Revenue and Capital Balances. The targeted support was previously funded as a Specific Grant via the
Standards Fund. In 2011-12 this was merged into the Dedicated Schools Grant. At its January 2011 meeting the
Forum had agreed to retain £496k from this for targeted support funding. At its November meeting the Forum
agreed to £84k going to all schools to cover the cost of the universal Improvement Partner programme, with IPs
working across every school; £100k to clusters to raise attainment of vulnerable groups (£10k to each cluster); the
remaining monies to support schools causing concern.
The Authority recognised the need to give governors more information on clusters and their funding.
The Chair expressed his congratulations to all schools for the tremendous work that had been done to raise the
levels of attainment to above the national average. This was endorsed by the Forum as was his thanks and
appreciation to Sue Peach, Head of Children’s Services Finance, who was attending her last meeting of the Forum.
Roy Moore

HOW SHOULD THE PUPIL PREMIUM BE SPENT?
From this year, each pupil identified as eligible for fee school meals attracts
additional funding of about £430. This money is intended to increase social
mobility, to enable more pupils from disadvantaged backgrounds to get to top
universities, and to reduce the attainment gap between the highest and lowest
achieving pupils nationally. Schools will be accountable for the additional funding
and will have to publish online information about how they have used the premium
from September 2012.

BACK COPIES OF VOICE
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governors.org/home

The challenge for schools is of course going to be deciding how to spend the
money effectively. The Sutton Trust has funded a team of researchers at Durham
University to analyse the existing research evidence and produce a consumer report to provide advice to help
schools plan how to spend the money.
There are some surprises in the findings. For example, teaching assistants make less of an impact than many
schools expect. This does not mean the teaching assistants do not have any effect, but it does suggest that it is
important to work out how they can best support pupils’ learning – this does not happen just by providing them.
Similarly, ability grouping is most beneficial for high-attaining students. The pupils in lower achieving groups,
where free school meal pupils are most likely to be found, actually suffer a negative impact, particularly on their
beliefs about themselves and their aspirations.
Fortunately, many of the things that most effective are relatively inexpensive – improving the quality of feedback to
pupils about their learning, or supporting them in planning, monitoring and reviewing their learning.

A SILICON VALLEY SCHOOL
THAT DOESN’T COMPUTE
This article is from the New York Times (by Matt Richtel)
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LOS ALTOS, Calif. — The chief technology officer of
eBay sends his children to a nine-classroom school here. So do employees of Silicon Valley giants like Google,
Apple, Yahoo and Hewlett-Packard.

But the school’s chief teaching tools are anything but high-tech: pens and paper, knitting needles and,
occasionally, mud. Not a computer to be found. No screens at all. They are not allowed in the classroom, and
the school even frowns on their use at home.
Schools nationwide have rushed to supply their classrooms with computers, and many policy makers say it is
foolish to do otherwise. But the contrarian point of view can be found at the epicenter of the tech economy,
where some parents and educators have a message: computers and schools don’t mix.
This is the Waldorf School of the Peninsula, one of around 160 Waldorf schools in the country that subscribe to
a teaching philosophy focused on physical activity and learning through creative, hands-on tasks. Those who
endorse this approach say computers inhibit creative thinking, movement, human interaction and attention
spans.
The Waldorf method is nearly a century old, but its foothold here among the digerati puts into sharp relief an
intensifying debate about the role of computers in education.
“I fundamentally reject the notion you need technology aids in grammar school,” said Alan Eagle, 50, whose
daughter, Andie, is one of the 196 children at the Waldorf elementary school; his son William, 13, is at the
nearby middle school. “The idea that an app on an iPad can better teach my kids to read or do arithmetic, that’s
ridiculous.”
Mr. Eagle knows a bit about technology. He holds a computer science degree from Dartmouth and works in
executive communications at Google, where he has written speeches for the chairman, Eric E. Schmidt. He
uses an iPad and a smartphone. But he says his daughter, a fifth grader, “doesn’t know how to use Google,”
and his son is just learning. (Starting in eighth grade, the school endorses the limited use of gadgets.)
Three-quarters of the students here have parents with a strong high-tech connection. Mr. Eagle, like other
parents, sees no contradiction. Technology, he says, has its time and place: “If I worked at Miramax and made
good, artsy, rated R movies, I wouldn’t want my kids to see them until they were 17.”
While other schools in the region brag about their wired classrooms, the Waldorf school embraces a simple,
retro look — blackboards with colorful chalk, bookshelves with encyclopaedias, wooden desks filled with
workbooks and No. 2 pencils.
On a recent Tuesday, Andie Eagle and her fifth-grade classmates refreshed their knitting skills, crisscrossing
wooden needles around balls of yarn, making fabric swatches. It’s an activity the school says helps develop
problem-solving, patterning, math skills and coordination. The long-term goal: make socks.
Down the hall, a teacher drilled third-graders on multiplication by asking them to pretend to turn their bodies
into lightning bolts. She asked them a math problem — four times five — and, in unison, they shouted “20” and
zapped their fingers at the number on the blackboard. A roomful of human calculators.
In second grade, students standing in a circle learned language skills by repeating verses after the teacher,
while simultaneously playing catch with bean bags. It’s an exercise aimed at synchronizing body and brain.
Andie’s teacher, Cathy Waheed, who is a former computer engineer, tries to make learning both irresistible and
highly tactile. Last year she taught fractions by having the children cut up food — apples, quesadillas, cake —
into quarters, halves and sixteenths.

The full report can be found at www.suttontrust.com/research/toolkit-of-strategies-to-improve-learning/

“For three weeks, we ate our way through fractions,” she said. “When I made enough fractional pieces of cake
to feed everyone, do you think I had their attention?”

This article is a précis of an article by Steve Higgins, Professor of Education at Durham University, published in
‘Governing Matters’, published by the National Governors’ Association

Some education experts say that the push to equip classrooms with computers is unwarranted because studies
do not clearly show that this leads to better test scores or other measurable gains. (...continued on next page)

A SILICON VALLEY SCHOOL THAT DOESN’T COMPUTE
continued from front page...
Is learning through cake fractions and knitting any better? The Waldorf advocates make it tough to compare, partly because as
private schools they administer no standardized tests in elementary grades. And they would be the first to admit that their earlygrade students may not score well on such tests because, they say, they don’t drill them on a standardized math and reading
curriculum.
When asked for evidence of the schools’ effectiveness, the Association of Waldorf Schools of North America points to research
by an affiliated group showing that 94 percent of students graduating from Waldorf high schools in the United States between
1994 and 2004 attended college, with many heading to prestigious institutions like Oberlin, Berkeley and Vassar.

The Association of Greenwich Governors conducted a survey sharing ideas that have worked in
Greenwich schools. It makes interesting reading. For example,


in response to a question about how useful governors' visits are in helping the Governing
Body monitor the work of the school, one primary Chair replied. 'Essential. I encourage
colleagues to ask simple but relevant questions such as “Why are our children not doing as
well as those elsewhere?”'



in response to a question on what governors do on visits, another primary Chair said 'We
have three structured half-day visits every year. The subjects of these are decided at the last
full meeting of the previous year. This year we had visits on the teaching of literacy, PE, and
Foundation stage. Each visit starts with a presentation by the responsible member of staff.
The governors split into smaller groups, often an experienced governor with a lessexperienced governor, to visit one or more classes to observe the teaching. The group
reconvene with the member of staff to share what they've
seen and to ask questions. Finally all governors fill in a
report.'

Of course, that figure may not be surprising, given that these are students from families that value education highly enough to
seek out a selective private school, and usually have the means to pay for it. And it is difficult to separate the effects of the lowtech instructional methods from other factors. For example, parents of students at the Los Altos school say it attracts great
teachers who go through extensive training in the Waldorf approach, creating a strong sense of mission that can be lacking in
other schools.
Absent clear evidence, the debate comes down to subjectivity, parental choice and a difference of opinion over a single world:
engagement. Advocates for equipping schools with technology say computers can hold students’ attention and, in fact, that young
people who have been weaned on electronic devices will not tune in without them.
Ann Flynn, director of education technology for the National School Boards Association, which represents school boards
nationwide, said computers were essential. “If schools have access to the tools and can afford them, but are not using the tools,
they are cheating our children,” Ms. Flynn said.
Paul Thomas, a former teacher and an associate professor of education at Furman University, who has written 12 books about
public educational methods, disagreed, saying that “a spare approach to technology in the classroom will always benefit
learning.”



At a primary school, 'One of the Premises meetings of the year are held during
the school day so that governors can 'walk and talk'
around the school and the agenda items.

To see the full report and see if there are other ideas that might suit your governing body, visit the
AGG website: http://www.associationofgreenwichgovernors.org/home

“Teaching is a human experience,” he said. “Technology is a distraction when we need literacy, numeracy and critical thinking.”

CHILDREN’S TRUST

And Waldorf parents argue that real engagement comes from great teachers with interesting lesson plans.
“Engagement is about human contact, the contact with the teacher, the contact with their peers,” said Pierre Laurent, 50, who
works at a high-tech start-up and formerly worked at Intel and Microsoft. He has three children in Waldorf schools, which so
impressed the family that his wife, Monica, joined one as a teacher in 2006.
And where advocates for stocking classrooms with technology say children need computer time to compete in the modern world,
Waldorf parents counter: what’s the rush, given how easy it is to pick up those skills?
“It’s supereasy. It’s like learning to use toothpaste,” Mr. Eagle said. “At Google and all these places, we make technology as brain
-dead easy to use as possible. There’s no reason why kids can’t figure it out when they get older.”
There are also plenty of high-tech parents at a Waldorf school in San Francisco and just north of it at the Greenwood School in
Mill Valley, which doesn’t have Waldorf accreditation but is inspired by its principles.
California has some 40 Waldorf schools, giving it a disproportionate share — perhaps because the movement is growing roots
here, said Lucy Wurtz, who, along with her husband, Brad, helped found the Waldorf high school in Los Altos in 2007. Mr. Wurtz
is chief executive of Power Assure, which helps computer data centers reduce their energy load.
The Waldorf experience does not come cheap: annual tuition at the Silicon Valley schools is $17,750 for kindergarten through
eighth grade and $24,400 for high school, though Ms. Wurtz said financial assistance was available. She says the typical Waldorf
parent, who has a range of elite private and public schools to choose from, tends to be liberal and highly educated, with strong
views about education; they also have a knowledge that when they are ready to teach their children about technology they have
ample access and expertise at home.
The students, meanwhile, say they don’t pine for technology, nor have they gone completely cold turkey. Andie Eagle and her
fifth-grade classmates say they occasionally watch movies. One girl, whose father works as an Apple engineer, says he
sometimes asks her to test games he is debugging. One boy plays with flight-simulator programs on weekends.
The students say they can become frustrated when their parents and relatives get so wrapped up in phones and other devices.
Aurad Kamkar, 11, said he recently went to visit cousins and found himself sitting around with five of them playing with their
gadgets, not paying attention to him or each other. He started waving his arms at them: “I said: ‘Hello guys, I’m here.’ ”
Finn Heilig, 10, whose father works at Google, says he liked learning with pen and paper — rather than on a computer —
because he could monitor his progress over the years.
“You can look back and see how sloppy your handwriting was in first grade. You can’t do that with computers ’cause all the letters
are the same,” Finn said. “Besides, if you learn to write on paper, you can still write if water spills on the computer or the power
goes out.”

GOVERNOR
TO
GOVERNOR

Celebrate Success!
We read a lot of negative comments in the media about education, but governors, staff, students and parents in
Greenwich should be celebrating the fact that pupil attainment has improved so much over the past five years
that we are now above the national average in almost all Key Stages.
We should not be complacent, but being a critical friend is not just about criticising, it should also be about
praising good performance – so look at the figures and go and congratulate your head and staff for their hard
work!
Children and Young People Plan
One of the main aims of the working party which convened to develop the Greenwich Children and Young
People Plan for 2011 – 14 was that it should be concise, easy to understand and realistic in its aims.
With this brief, we developed four areas which would achieve our priorities and ambitions to make Greenwich a
great place to grow up:
1.
Children and young people are safe, healthy and achieve
2.
Working together we identify needs early and address them
3.
We aim high for our most vulnerable children and young people
4.
To achieve these priorities we need services that can change children’s lives
The size of the task should not be underestimated, and this was illustrated to the Children’s Trust Board by the
Substance Misuse Needs Assessment which showed that alcohol misuse was on the increase, as was alcohol
related crime.
The Board has noted that the provision of universal youth services has been put out to tender and that
Greenwich has been invited by the Government to be a Pathfinder for the Integration of Health and Education
Plans for Disabled Children.
The annual report on local arrangements for safeguarding children shows that the demand for child protection
services in 2011 has been significantly higher than previous years. There were 349 subject to a child protection
plan on 31st March 2011 compared to 274 children in 2010. There were 410 children starting a child protection
plan compared to 303 in 2010.
Roy Moore

